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Nfrs. Furgess and Jtr. Evans should be hip^hly complimented, for their part in 

^ planning one of the most distinguished and outstanding programs that I have seen. 

_ _ ... ... 

sO They, ^M^^kinK with their staffs, have done a fantastic .job of pulling this together: 

^ That's not idle flattery. It really takes something to put a conference together 
^ like this, and it takes a great deal of woric, a great deal of though, a great deal 
^ of planning the field long before we even get a notification that something like 

this is caning up. So I 'm certainly veiy pleased to be a part of it and I certainly 
think that they deserved our ccrrmendation for providing the kind of atmosphere, the 
kind of setting, the kind of stimulating speakers wiiich have made it a very vrorthMSile 
kind of event. 

I want to talk to you about an unwan+ed child and her offspring. In 1954 a child 
was born to Anerica. After several abortions, one of which had occurred ^und 1865. 
there was sonething taio^vn as the Fburteehth Amendment . There was another abortion 
that took place a few years later by a "Dr." Plessy ^d Ferguson , and then there was 
another unwanted pregnancy and child that xvas bom in 1954 in the United States of 
America: I'd like to read to you very briefly the birth announcanent for this child 
that was born in 1954. Its says, in brief : the s^egation of ^vhite and black children 
in public schools has a detrimental effect upon the black children . (I'm going to 
underscore the important part of this birth announcaTient ) : l^ie impact is greater when 
it has the sanction of the law. For the policy of separating the races is usually 
interpreted as denoting inferiority of the Negro ^aip . A sense of inferiority effects 
the motivation of a child to learn. Segregation with the sanction of law therefore has 
a tendency to retard educational and mental development of Negro children and to depr4;ge 
?1 ±han of sane of the benefits they would receive in a racially integrated 
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schobl systan. We" cone then to the question presehted-does segregation of children 
in public schools soley bri the basis of race, even though the physical facilities 
and other tangible factors may be equal , deprive the children o f the minority ^roup 
of equal educational opportunities'? "We believe that it dooes". 

We call this decision for desegr^tion an unwanted child because of evidence 
that is found in this birth announcanent . There are seme assunptions in this announce- 
ment which lay the foundation for why we are gathered here today and why the probian 
that we are confronting is such a complex probian that is so full of paradox. Iftere 
are seme assunptions in this birth announcement that if they had been understood at 
the birth of the unwanted child, we could have realized then--how much the child was 
unwanted. What are sane of the assumptions? First of all, it says that "this process 
of segregation of white and black children is detrimental to black chiadrenl. 
Iitmediately, there is an assumption that it is not necessarily detrimental to the 
white child. It assun^ that the disastrous process of forced separation of the 
races was detrimental and defective to one side of the coin but it w^ not defective 
to the other side of the coin. There is an underlying assumption that the damage 
was only to the bla^ child. In making such an assumption a fundamental probian 
was introduced, which we shall discuss at greater length below. 

The court's decision continues by stating that "the policy of separating the 
races is interpreted as denoting the inferiority of the Negro group." Undoubtedly, 
this is very true. Obviously missing is the obverse of this reality and that is 
that this systan of separation also denote the assumed superiority of the "non- 
H^rb" group. TTie fact that is not addressed and is consistently emitted in studies 
of racial attitudes is that this kind of illusionaay superiority is psychologically, 
motivationally, and emotionally as detrimental to htinan personality as is the 

illusion of inferiority. 

However, since this probian \ras not addressed, it vms not evident that in assessing 
the probian as the inferiority of one group there an implicit assumption of the 
superiority of the other group which means "white supranacy", w!iieh is the essence of 
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vAiite raeisn. So the uriderlyirig and basic issuis of racisn ^ich was covertly laid 

in the ^*birth announcenent^' was NEVER even, addressed as the soiifce of the ambivalence 
about the nativity of school desegr^atidn. The consequence has been a tendency to 
indict the effect, but not the cause. So the "child»» that was born was unwanted 
because the child can^ as ah expression of shame. The system of desegregation was 
an admission of shame for the illusion of vAiite supremacy. It was not, however, 
an adnission of culpability or fault or a recognition of the deeply insidious disease 
of hijman thinking khcwn as white supriemacy and ^ite racian. 

The statanent continues by suggesting that this syston or segregation has a tendency 
to retard. Again, however, the retardation is of the educational and mental developnent 
of the Black child. This is, no doubt, true, but the assumption is that nothing is 
dbhe to the mental and educational deveioFment of the ^\hite child. In other words, 
there is not even the suggestion that the vSiite child may be missing something in his 
mental developnent and in his educational development. Couldn't the statement perhaps 
have suggested that school desegregation retards the educational and mental development 
of children in general? tlany subsequ^t problems could have been prevented if the 
Justices had justly stated in this landnark ruling that the systen of s^egation 
had damaging effects on the victim and the victimizer. We suggest the child called 
•'des^egation^' ivas unwanted. :?ecause its l.irth u'as unv^anted there v.as an unwillingness 
to look at the true j^eneaology and make-up of the '^child^' being bom. 

The staten^t by the .supreme court also states that scxnehow the s^^ated systen 
deprives the Negro child of the benefits th^ would receive in a locally integrated 
school systen. If, in fact, the Justices were talking about a racially integrated 
school systen, there \vould have been mutual benefits for the black child and the 
\*ite child. There is considerable evidence that this was not the perspective of 
the ruling. It is explicitly stated that black children would be permitted to be 
with Caucasian children arid by iinplication that black children be pennitted to an 
education in an integrated systen. 
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Finally the last assumption wtiich underlies the whole thesis in this birth 
anriduncemerit for the iinwanted child called desegr^atlori is the covert assurgjtion 
that being exclusively with other Blade folfe is mentally unhealthy. The ruling 
allies that children frcm such environments are deprived. Being exclusively 
with othCT Blacks retards the mental deveiopment and the way to cure or correct th 
the victimized mind of the M f ican-American child is to put him in close physical 
proximity to the Caucasian child. At no point in this dbcixnent is it addressed that 
sonehow the psycSoic^icai , the mental, the educational, even the social develofroent 
of the Caucasian c±tild similarly was being detrinnentally affected by the system of 
segregation. 

This analysis suggests that implicit in this decision was a perpetuation of the 
very racisn that caused the original enslavenent and subsequent segregation of iifrican- 
Anericans. That is why sane twenty-six (26) years later the Brown decision had not 
acccmpiishei \*at it was intended to accomplish. This is because des^egation was 
an unwanted child was at it birth. The resistance to the birth v/as total and absolute. 
It sent a chill through the southern L^ited Stat^ inmediateiy and ten years later 
it chilled the northern United States. Even today chills were still running throiagh 
this country, running through Dixie, running through the north, running fron the east 
to the w^. Chills of resistance are still runningi 

Too frequently in recent years, we have seen the ''non-victdirs'' of s^regation 
holding their young infants in one arm with a brick in the other hand throwing it 
at a school bus or spitting on a young child who vras no more than in compliance with 
the law of the land. Old iirages of this scene frcm New Orleans still haunt us and 
recent repeats from Boston and Louisville ranind vs of the persisting patterns. 
Paradoxically, this was the reaction of '*non-victin^'* of segregation, The civil 
conpliance the reaction of the ^^deficient'Svho needed school desegregation. Tlie 
Suprane Cburt decision says the ones who were walking in the school innocently needed 
it. ntlis behavior of course, suggests that whatever may have been the effect of 
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segi-^iSn on the victims, there were sane equally (or nx>re) serious probl^ 
devel6ped in the perpetrators of segregation, it is indeed paradoxical that the 
mo^t 5bviously pathological behavior came frcm those vAxo were least in the need of a 
eocially enforced corrective experience. 

This child grew w in America ovei- fifteen or twenty years through inany visits 
back to the r^eral Court "doctors". Despite all Rinds of resistai.ce at all levels^ 
economically, politically, socially-coming fron the "psychologically healthy ones." 
the child of des^^ation grew -up anyway . 

Dr. Frederic Venditti (1978) ha^ observed at this conference and elsewhere along 
^tth others that "first generation desegr^ation problems tend to be obvious and 
spectacular, while second generation problans especially in the majority-white secondary 
school are frojuently not rec^ized and often go unnoticed by many in the school 
and connuhity." Venditti (1978) indentifi^ second generation dese^^tion problans 
as such things "resegregatidn , minority group isolation and alienation, interpersonal 
and lrit-rg«5Up tensions, and eurricular and instructional deficiencies vis^a-^vis a 
multi^cultural student body." In other words the rock-throwing and spitting of the 
first generation has been replaced by more sophisticated foims such as by pusliouts. 
drc^uts, by suspensions, special education classes, ability grouping, mindinum 
competent testing, IQ testing, and exclusiona^ discipline or policies. Arnez (1978) 
extends this list to also include the effect of "the loss of racial models, heroes 
and authority figures for Blackchildren as well as victimization by forced bh^way 
busing. The justification for the persist^ce of all of these practices is the same 
as it was in 1954, 1865 and in 1621 whai the first Africans were enslaved in 
country, 'ffiat justification ranains one of confiiming the inferiority of Afro-Americans. 

The same basic assiJnptions have not changed. The assunS.tion that the Afro-American 
is liii than human, l^e assumption that such "infra-humans" deserve at best, benevolence 
but n5t consideration- they deserve, at best, our sympathy but not oiar shared 
colligation; th^ deserve fr^ f^ovs but not coc^ration. We can teach than 
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rriuchi hut can only ieam little. 

Arnez (1978) also observes that another second generation des^egatibn 
prdblan is the effect on adulti. She observes that teachers and aSnlnistrators 
have been reduced by hundreds . ^n&z quotes a survey by Abney (1976) that showed 
a total of 57 school disti-iets in Florida to shew a decline in the nunt>er of 
Black public school principals as of the 1975-76 school year. These districts 
had a total lois of 188 black public school principals. Abney's (19765 survey 
also showed: Iftirty-nine (39) of the 433 Black public school principals serving 
in Florida during the 1964-64 school year were serving as classroon teachers during 
the 1975-76 school year. Over 48 per cent (212) of the 433 Black public school 
principals were reported as either retired, deceased, unknown or unaigjloyed. 
Oily 85 of the 433 who were serving as principals in 1964-65 were still principals 
in Florida ckifing the 1975^76 school year. 

-niese aj-e Florida statistics but we are confident that a similar survey in 
&juth Carolina, ^uld show similar or worse i-esults. Again, it is untenable ttet 
Vie are d^ing with such wide-scale inc^tence. Indeed not! It means that the 
same ugly monster that spawned the first birth is still curative and fertile. 

tong-standihg institutions and mbnuments to Afro^American achiev^nent were 
destroys! in a short period of ye^. Sem^ow we no longer needed the Booker T. 
Washington High schools. We n5 longer needed the Carver High Schools. We no 
longer needed the Bethune Hi^ Schools. We no longer needed the Charl^ Drew or 
Nat Turner High Schools. Instead, give us George Washington High School; Give us 
a Stixm Thuimond High School. Give us any kind of high school except one that will 
let the African American child know that he too has a historieali-y legitimate reality 
and ancestors of great accanplislment. Somehow all of those schools b^an to disappear 
rrtiey became abandonid buildings or carmunity centers. Though structually they were 
^11 overdue for renovation or replacenents- their rcsplacafients always came with 
different names. 
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Black students vAk> had cdrrpetently been student council presidaits no longer 

were capable of leadership. Students who had been newspaper writers were no longer 

♦ 

capable of working on staffs. Students had done lay-outs, photography and 
graphics for yearbooks were no longer capable of evon writing captions under picttares. 
Scmehdw, all of those thin^ which had been adequately managed became unmanageable 
}yy Afro^Arierican students. Children had been taught to read out of books that often 
did not even have backs on them. Childrai had been taught to r^ off a blackboard 
that was often scarred and damaged. Children had been taught to write with chalk 
that never reached its second hand location in the Black school in mole pieces. Having 
come out of such a system, I observed recently that I was 17 years old and in college 
before I knew that chalk came in v^ole pieces. After the ehali had been used up arid 
broken at the Caucasian school pcross torn, they would s^d the pieces over to us. 
Imagine, I didn't even know what v*ole chalk was. If someone had a^ed me dri an IQ 
test how does chalk look, I would have described the san^ varying sized pieces arid 
ntlght have been scored deficient in basic information and may have been diagnosed 
as mentally retarded and eligible for a special ed class to receive minimal vocational 
training. Though this Sample may appear semewtett facetious, it is not as far-fetched 
as we might hope. Ihe very concept of a self-fulfilling prophecy assones that you 
should deprive than, then test than on v*iat they were di^rived of and with cciiviction, 
based upon your statistics and your test scores it is proven beyond a shadow of a 
doubt that these people are inferior. 

In order to solve the problem it needs to be prcperly analyzed. The birth 
ajinouncanent tlrnt we began v/ith shows us with hindsight that the probians that we 
have today were Inevitable. They were inevitable siirply because no one bothered 
to analyze the problen. No one bothered to deal with the fact that racism sired 
this unwanted child and its offspring. 

Another assumption that underlies all of this is one that assumes that difference 
always means an inferior and a superior. That's probably one of the sidcest ideas 
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to evolve out of C^^ian logie. Such a logic systOT ssys that the wfld is 
discbhtihudus. It ii a logic systan ^vhich says that there is a male versus fanale. 
It is a logic systan that says there is a night versus day; that there is a sun 
versus moon; that there is a n^ative versus positive rather than seeing the 
holistic picture of the universe in which even the nest diametrically opposed 
realities are all ^rarking iimultaneously to bring about a synth^ized reality 
of oneness. Such a holistic vorld view is alien to the w^tern mind vtoich had 
becone alienated in its own make^^. Freud conceptualizes this alienation by 
su^esting that the "ego" is at xvar Mth the "Id"; the "super^o" is at war with 
both of than. Kfothere are supposed to be at mr with fathers; sons axe at ^var 
with their fathers for their mothers and daughters are at ^var with their msthers • 
for their fath^s. Accordiiig to this conception, everybody is at war with sonebody. 
Tlirdughout the western conception Of the world beeones inevitable. 

There is even supposed to be a war of the iexes. Whoever said there was supposed 
to be a war between the sexes? Why can't we presume that there is a natural camaraderie 
of the s^es? Why not assume that the nature of the relationship betwe^ the sexes is 
one of inevitable alliance? Most of the p^ple in the world assume that. Don't you 
know there are native Americans and African pc o^^le ^^ have for tens of thousands of 
years believed that a man and a wanan w^e not eanplete until they formed a unit with 
the opposite s^? Rather than assuming an inevitable schian, there could be the 
assunption of an inevitable unification. P^ple who make such an assiSption have 
much more stable and enduring relationships. Ihis dualism and the assunption of 
separation had the world divided into warring camp« and it is the philosophical root 
of this country's inability to see difference and not assume superior and inferior. 

Alniost any kind of difference gets reduced to inferiority and sitperiority. We 
otei^^e that p«Dple have different types of reproductive organs and we conclude 
ttet one set of genitals is superior and the other is inferior. An obvious absurdity 
siSce each is cfysfunctional without its conplaneht. This underlying pranise of sexian 
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is an excellent example of how ridiculous this system is which equates superficial 
variation with essential worth. In order to correct some of our political, social 
and behavioral inaniti^, we must begin to d&cl with this basic philosophical 
fallacy because there is no place in nature to justify such a false dichotomy. 
Itsrbughout nature you find forces \^iich appear oppositional though cdne together to 
make or bring about a strong collaboration. What is the challenge of the eighties? 

Hie challenge of the eighties Is to give birth to a child bom out of love, mutual 
respect, eollabbratibn and a recognition that the coarxDS eith^ works together or 
it destroys itself. In order for a child to be bom in this decade out of love 
and mutiaal respect , seme important and sometimes painful things must occur. It 
becomes personally uneonfortable to do what must be done because we must take personal 
responsibility for some of the problem. We need to tmderstand the reality of wtott 
it means to be a racist. We heed to understand the reality of wiiat it means to be 
a sexist. We need to pull but the mirror and b^in to deal squarely with the 
motivations in bur individual malceup which have been warped by the limited perc^tibri 
which makes us perceive that when there is a difference brie must be iriferior, brie 
; must be superior arid you are the siiperibr brie. We must tiriderstarid the thirildng which 
makes us cdriclude that masculiriity is strong arid feniriirtity is weak* that viiite is 
intelligent arid Black is unintelligent, that white is somehow the pure norm and Black 
is the deviant; arid that v*iich is done by w^iite is correct arid that which is non-white 
is automatically in error. 

We must question the assunption that blonde hair, that's stringy is pretty hair 
and black hair that's kinky is ugly; we have got to deal with the problen that makes us 
believe that v^ite^ pale skin is pretty and jet black skin is ugly. We have got to 
deal with the reality that makes us think that little thin lips are pretty arid 
big thick lips are ugly. Yes^ we have to deal with the reality that makes us 
believe that Beethoven is refined music and Coltrane is gut bucket music. We have 
got to desH with the reality that makes us believe that Henry David Thoreau wrote 

good iiterature and Jam^ Saidwln writes prbt^t^literattEre; We have got to deal 
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with the reality that Ridolf Nureyev is a beautiful dancer but Alviri Alley is also 
a genitos; We have got to confront the reality that has our world view construed in 
such ugly paradoxes,^ that our own developnent has been restricted because we don't 
understand the implications of vAiBt it means to be a racist. 

Do you know ^at it means to be a racist? It means that you operate in a 
delusion of grandetn-. Psychologists tell us that those \*ib operate with delusions 
of grandeur place themselves into a sphere vshereby they are incapable of correcting 
their own errors and therefore do nothing but perpetuate their ills upon thanselA/es. 
Because they live In this grandiose delusion that: am the best and therefore I 
don't need to be corrected," they begin to believe that they are incapable of error 
arid they therefore conpound their errors fron generation to generation. Hie racist 
is unable to see that he's causing his own offspring to be limited in the horizons 
of his develojrnerit . The Holy Q ur*rm asserts that himan beings were made in diffisrent 
tribes so that they may know each other and not despise each other. The assunptiori 
is that the hun^ make up is so vast that scmehow one group of pec^Dle v/as too limited 
to be able to bring in ail the possible peimutations of the humn make up so wide 
varieties of culture, mde varieties of physiogncmy, wide varieties of sociological 
structures were put into the world so that people could learn more about vAio they 
could potentially be by studying other tribes of hunan beings. We have a reality 
in which we have restricted bur growth by limiting our horizons to: ''I'm the best 
arid th^ are the worse". Many of the problons vEich we have, increasingly, in 
Western society can be traced to this fundamental, unexamined reality. The growing 
reliance on drugs to alter our enioticMns; the dependency on alcohol for everything 
fron business trahsactibris to social recreation; the increasing suicide rate among 
ybiing middle class Caucasian males and the epidemic proportions of family dissolution 
are all related. I suggest tb you that this wide variety of social and personal 
problems are rbbted in the uhexmained reality of \*iat it means to be a racist and 
a sexist. 
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Many of the same things are tirie for vlctlitis of raciiOT and we too must examine 
ourselves. The racist must examine v4id he is but the victim of racian has got to 
ex£imihe vA^t happened to himself. Hie victim must confront the fact that he can't respect 
leadership from scrneK)dy who looks like him because racial taught him that someibody 
vftky looks like you can't lead ydu. We must deal with the amount of money and energy 
we put into tiyirig to lighten our skin or otherwise alter our appellee because racisn 
has convinced us that black skin is ugly. We must realize that we spend millions of 
dollars a year on cosnetics. We are busily trying to look like the lady on "The 
Ydting and the Restless" and "Search for Tcmorrow" or seme other fantasy person. 
We are unable to use our o^vn cultural esqDressions until they have been legitimized 
by someone else. Until recently we would see a sister with the traditional African 
braids and say: "look at that child with her hair all plaited up like that." Ebn't 
she look a mess". And thCT Bo Derek got sane braids and now everybody wants a 
Derek coiffure!" TTiat's the insanity that has you incapable of accepting \^4iat you 
are iintil its been l^itimized by the racist himself. 

We must inv^tigate ourselves. We must invest ig:ate the fact that we don't 
want to be in schools where there are mostly African American children. We have 
to deal with the fact that we are so concerned about our individual welfare that 
we won't stand up to protect that African ffinerican child wiio needs us to advocate for 
him. We must confront the fact that we are so afraid of being vAio we are that if 
we hear people stand up to defend vtist we need, we won't even come to their defense. 
We let gcxDd aSninistrators get eliminated. We let strong leaders get killed. We 
3et people stand up for ovtr welfare get murdered and we hesitate to raise a. question. 
We permit people to abuse us arid misuse us and we won't even raise a voice. 

Most importantly, if we b^iri to analyze ourselves as a victim of raciisn, we 
b^in to lariderstand the limitatibri of color cxDnsciousness. We begin to understand 
that it is as awful to feel that ydu are bad because df ydiir color as it is to feel 
that you're good because of your cdldr. We begin to Understand the limitations of 
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analyzing human beings on the basis of skin color rather than oh the basis of human 
character. When you b^in to analyze these things as victims of racisn you become 
aware of \vhat ycai need to do as a human being. We need to understand that the only 
way that this child can be born out of love and r^pect is by a growing respect for 
difference. 

Call it "multi^cultiiral education," or whatever. What we actually need is 
to have a rebirth of respect for hitnari dignity. Human beings need to be respected 
again in their iitplicit malce^up. We need to uhderetahd for example, that there is 
sonething very beautiful in the kind of language that African Americans have. 
There is an art to being able to say "that's hip"^ "that's cool/' arid everybody 
knowing \\*iat it means by how you say it. There is a skill to saying: "ain't that 
bad" and meaning that "its good" and the meaning changing with the tone and the 
rhythm of how you say it. One must respect the ability to change a language that 
was imposed upon you and make that language your language, because of your creative 
survivability and capacity to adapt to environments no natter how alien. That 
has got to be respected. 

Nancy Am^ (1976) says that Black children have been victimized by ignorance 
of their learning styles and culture. Qie example of that culture and learning 
style is rhytSn (Aldbax, 1976; Akbar, 1980) We have got to understand \rtiat it means to 
be rhythnic. We need to understnad the power of the ".juke". We need to appreciate 
the ^mamics of "having church" \Siere people don't read ancient litei^, but they 
bring the rrality of spirituality in the shared collective rhytta of getting into 
a shared oneness. You have got to tmdei^tand ^at it means, as Beryl Banfieid said 
yesterday, "to line a hs^." We must understand the cultural significance and educational 
impllcatibh of saying "Amen". We must understand \^at these things mean in a culture 
where feeling is also real and not just logic. We have ^t to understand \^at it 
means to live in a wDrld vftiere human sensitivity and haman feeling has higher priority 
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than himaii Ic^c. We have got to understand what it m^ns to be in a culture where 

♦ ... ........ 

idokiilg out for folks is actually as iiiiportant as looking out for self. Then we 
can understand v4mt it means ^vfaen a mother \rfio already has a house full of childreh 
will tajce in one more child because that child's mother died. Then we can understand 
what it means to have one pot of beans on the stove and a lot of mouths to feed and 
there is one more sitting at the table and you don't mind stretching the beans a 
little more by adding a little water. 

The KTE^ (the National Teachers iScam) and similar tests may be able to measure 
what you know about Caucasian books, but it can't measure the heart of an African 
teacher. There is no section on those tests which measure the dedication of that 
woman or man ^o knows that this child that's sitting there repres^ts the potential 
the future of his/her world. The score on the NTE will not measure that teacher vAio 
will stay there until late in the evening telling that child 1 tonow you can learri", 
and she fenows he can learn because the child locks like her and she learned. 

We must tinderstand that in order to respect each other, we must know each other. 
In order to Imow each other it is necessary to bring about corrective learning. We 
need the kind of corrective learning that lets us mderstahd that histoiy books lied. 
We need to understand the kinds of fallacies that say on page one that the origin 
of civilization was along the Nile Valley and on page two they have junped twenty 
thousands years to Greece. We need to khc^v that the renaissance didn't jtist happen 
In Europe, it was triggered in Europe by seme people vAio came out of northern Africa 
who were called the liooTS, (Black J.fuslims) , vAio brought civilization into Spain and 
it spread from there around Southern Europe and gave enlightenment to the renaissance. 
We need to know that, Einstein's mathematics was based upon formulations that were 
laid down by ancieit workers on the continent of Africa long before Greeks understood 
civilization. We need to know that the pyramids that stand in the middle of the 
Ifeyptiari desert today were put there hy people wiiose knowledge of architecture and 
the human make up was so well synchronized that by going into the structure, it 
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could pr^erve the decay or organic matter bring about a healing influence and 
advance the himan intelligence just by ^cposure to the enei^ lander the done of 
the pyramid. E^^tians are Africans and Africans did this long before the coming 
of European migrants. Goluntoas didn*t accidentally discover America. He used a 
map and came to America because he discovered through the oldest universities in 
Europe (built by the Jfoors in Spain) that contrary to Eurc^an mytholc^, the world 
ws^ round and not flat as they had believed, jet black, thick lip, kinky hair, big 
nose men had been on this side of the globe long before there was a Columbus. 

Corrective instruction will teach us that Cleopatra was not Just a beauty queen 
who looked like Elizabeth Taylor-that's two lies. First of all she didn't look like 
Elizabeth Tkyior, and second of all she wasn't Just a queen. Queens of Egypt were 
High Priestessej^ wcmen of spiritual enlightenment and advanced iSowiedge. The soap 
opera version Is about the lustful relationship with Marie Anthony. The historical 
version is that the woman, had been educated as a queen with the advanced taiowiec^e 
of Egyptian civilization that the Romans needed to have an alliance with. So they 
wanted the queeen Cleopatra. Without some corrective education you'll continue to 
believe that Tarzan was the wisest man to cone out of Africa. You'll continue to 
believe that the natives of the oldest civilized continent on Earth relied on Tarzan 
or Dr. Stanly for a guide. You'll continue to believe that the missionaries who went 
into Africa and brought their version of religion was the cdning of monotheism vjtxen 
in fact monotheism came out of Africa. Don*t yoa ioidw vAiere Rfoses was when he learned 
•mbriotheism'? He tells us he was in Ifeypt and history cbnfiirns that there was 
already a belief in one God long before Moses. We must understand that this WDrld 
wasn't built 2^000 years ago. The taiov^edge that this world operates on is tens of 
thousands of years old and long before civilization had come to Europe it had already 
reached peaks in the African worlds. 

In order to understand first genefatibh dese^re^tioh problens and to remedy 
second generation problems, we need some enlightenment. We need to correct the 
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erroiS- in our learning. It is important to get seme of this books th^ didn't tell 
us about such as thSse by fbgers (1961), Ben-Jochannon (1973), Jackson (1976), Massey 
(l£r73) and many otheis. tet us understand that Anerica. was built by Sojourner Truth 
as it was built by Geoii:ia Washington. Understand that America's knowledge wras 
built as much by Geoi^ Washington Carver as it \vas built by Albert Einstein, if you 
threw away the contributions of the African people you will throw away the very foundation 
of what we know as Westeni culture. 

We must recotrmit ourselves to American principles . Few sane men could ai^e with 
the principle that " we believe that all men are created equal and are endowed by 
their creator with certain in£G.ienable rights; that among these are life, liberty, and 
the pursuit of happiness." There is no argitnent with that principle. The argument 
is with the hypocrisy that lets the man who wrote this principle call his African 
slave for a mint Julep while he was Writing it . We must argue with the hypocrisy--nbt 
with the sane principles. Neither is their any argiment ^vith the basic tenets of the 
const ittition. The arguments is with the hypocritical ijnpienentation of that constitution. 
We as Africans, we as Europeans, we as Caucasions, we as Blacks, we must bring together 
our separate cultural histories into the true pool of human cooperation and devote 
ourselv^ to the continued growth of American principles and for the first time in 
260 years make those principles cone alive, right here on the shores of North America. 

Finally, we need a moral dedication; a cannitment on the basis of our conscience 
that right is the only avenue of survival. We need a conmitment on the basis of con- 
science that human life and hirnian dignity is more important than anything else. 
Teachers have got to get that "old time religion". That kind of religion that used 
to ih^ii-e teachers to work ail day. We must understand that the work of developing 
young minds has a higher puipose than a way to buy CaxiLllacs and to get a vacation 
in the Bahamas. The teacher has to understand that she/he is laying seed in the 
fields of time and in this field by watering with kind, deliberate concern and 
dedication that the rewards may not come in this harvest season but the seeds that 
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I put in the fields of time are seeds that will grc3w and expand and will produce seeds 
far into the distant horizon. In planting those seeds > I plant myself now to be 
harvested tomorrotv. Teaching is a spiritual dedication that understands that 
teaching is hot a Job. Hibugh adequate ccmpehsation is legitimate. Teaching is ah 
investaiaitf Teaching is not technolc^, teaching is the essence of humanism; 
teaching is a process by w*iich you can take undeveloped life and advance that 
undeveloped life to a refined and advanced foim and be able to cement-on-time your 
contribution as a hunan artist. 

•nie moral cotrmltment means that we have got to re^ject ^ich other for ^o we 
sire. Men have got to respect wctnen. Wanoi have got to respect men. As a man I've 
got to look at a woman and see her mentally and spiritually as well as physically. 
She must lo^ at me and see me in my full dimensions as well. As ah Af ro-Sner ican , 
I must be able to look at Euro^Americans and see in them human potential fron 
wfiich i can learn. Euro^AmeriCans must look at me and see human potential from which 
they can learn. I will have to re^sect the contributioh of the Europeans and they 
will have to respect the contributions of the Africiahs. In so doing, we will build 
a new world that had been anticipated by the Europeans vAio sought these shores as a 
land Miiei-e diversity could live together lander principles of mutual human re^)ect. 

This is the Challenge. What is the alternative? We can live for another 50 or 
a hundred years in regressive polari^tion in paranoid ^elaves. We can sit waiting 
to be attached the enemy. The enen^^ can be Black, moving into the suburbs or he 
can be White ccming to the urban center with his Klan robe on. Whatever the fantasy 
may be, if we don't b^in to do what we have suggested here the eighties, the 
nineties and into the year 2000 will see us living in little paranoid canps fighting 
off illusory dragons. The other alternative is genuine iht^ation-not desegr^tion- 
nbt misc^enation-not assimilation—but integration! Tliis means that I bring the 
int^ity, the power, the dimity, the historical continuity of who I am grasp the 
hand of the dignity, the int^ity, the historical reality of who you are and with 
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that separate intcg^-aty we form a working unit wereby we can transform the world and 
move to grejUer heights. 

Thank you very much. Peace be unto ycu. 
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